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Abstract: This study examines the lexical challenges faced by Arab M.A. translation students at 

Yarmouk University, Jordan, during consecutive and simultaneous English-Arabic interpreting. 

Adopting an Error Analysis framework, it identifies and categorizes lexical errors from students’ final 

examinations, evaluating their frequency, types, and impact on meaning transfer and interpretation 

quality. The findings reveal that lexical errors often distort the original message, sometimes resulting 

in a hybrid or disjointed output. The study argues that interpreting into English presents greater 

difficulty for Arab students due to linguistic and cultural asymmetries, and that many lexical errors 

arise not only from knowledge gaps but also from cognitive and situational pressures, such as time 

constraints and psychological stress. By offering a detailed taxonomy of lexical errors and exploring 

their underlying causes, the study contributes to a deeper understanding of the cognitive demands of 

interpreting and proposes pedagogical strategies to enhance interpreter training in Arabic-English 

contexts. 

Keywords: interpretation, translation, simultaneous, consecutive, lexical challenges, MA students, 

time constraints. 

1. Introduction 

Translation plays a pivotal role in cross-cultural communication, especially where linguistic diversity 

demands precise meaning transfer. Interpretation, whether consecutive or simultaneous, is a 

cognitively intense process requiring more than linguistic proficiency. This research addresses the 

lexical challenges faced by Arab interpreters, where errors may arise from time constraints, cognitive 

overload, or lack of familiarity with terminology. Unlike translators, interpreters cannot rely on written 

aids, making their task significantly more error-prone. Misinterpretations, especially at the lexical 

level, can compromise the communicative intent and create serious misunderstandings in real-time 

discourse. 

Significance and Rationale: 
This study provides empirical insights into the causes and consequences of lexical errors in 

interpretation. While previous research emphasizes linguistic competence, this study highlights the 

interplay between language knowledge and cognitive processing. The results aim to assist educators in 

designing targeted training modules and inform theoretical models on interpreter performance. The 

study further challenges the notion that lexical errors stem solely from poor language proficiency, 

revealing instead their roots in stress, divided attention, and real-time processing demands (Ferreira, 

2014; Ferreira & Schwieter, 2022). 
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Objectives of the Study: 
This study aims to: 

 Identify and categorize lexical errors in interpretations by M.A. translation students. 

 Measure the frequency and severity of these errors in consecutive and simultaneous modes. 

 Analyze cognitive and contextual factors influencing error occurrence. 

 Assess the impact of these errors on message accuracy and tolerability. 

 Recommend pedagogical strategies that address and mitigate lexical challenges in interpreter 

training. 

2. Literature Review 

A growing body of literature has explored the nature of interpretation errors, yet there remains little 

consensus regarding the relative significance of syntactic versus lexical challenges. Al-Jarf (2021), for 

example, found that syntactic errors were predominant among Saudi EFL students, attributing these to 

limited grammatical training. This aligns with structuralist frameworks that emphasize mastery of form 

and sentence construction. In contrast, Aluthman and Al-Buraidi (2024), in their study of Arab 

postgraduate students engaged in consecutive interpreting, argue that lexical challenges, particularly 

those involving coherence and terminology, are more disruptive, especially under the time constraints 

of real-time performance. Their findings suggest that lexical errors, rather than syntactic ones, are more 

closely tied to cognitive overload during processing. 

The divergence in these findings may be attributable to differences in modality, task type, and 

interpreter experience. Syntactic errors may be more visible in written translation or consecutive 

interpretation, where there is greater opportunity to process grammatical structure. Conversely, lexical 

errors tend to be more prevalent in simultaneous interpretation, where time pressure intensifies the 

likelihood of incorrect word choice, omission, or substitution. Supporting this perspective, Reema and 

Hind (2024) observed frequent use of omissions, substitutions, and literal translations as coping 

strategies for lexical strain. Notably, their findings revealed no direct correlation between L2 

proficiency and lexical error frequency, indicating that such errors may arise more from cognitive 

demands than linguistic deficits. 

Theoretical frameworks also shape how researchers interpret error patterns. Aluthman and Al-Buraidi 

(2024) employ Gile’s Effort Models (1995) to demonstrate how interpreters experience lexical 

breakdowns under cognitive load during dense input. This is echoed in Ferreira and Schwieter (2022), 

who argue that lexical access failures often result from divided attention and memory constraints in 

simultaneous tasks. The critical importance of lexical precision is particularly evident in specialized 

domains. In legal interpretation, Al-Shehab and Rababah (2020) emphasize the significance of 

accurately rendering fixed expressions and polysemous terms, as lexical errors in this context can lead 

to substantive miscommunication. Similarly, Ghaza’ee and Ali (2019), studying Kurdish-English 

interpreters, highlight cultural mismatches and polysemy as primary lexical challenges, reinforcing the 

role of domain knowledge in ensuring accurate lexical rendering. 

Directionality also emerges as a significant factor influencing interpreter performance, particularly in 

consecutive interpreting (CI). Lu et al. (2023), using the PRISMA framework to systematically review 

26 studies, examined how directionality affects CI performance across various contexts and 

methodologies. They found that unbalanced interpreters, typically students, tend to demonstrate greater 

fluency when interpreting into their L1, but higher accuracy when interpreting into L2. By contrast, 

balanced bilingual professionals appeared largely unaffected by directionality. The study highlights 

the need for further research and directionality-sensitive training, while noting limitations related to 

the scarcity of CI-focused studies. Complementary findings by Reema and Hind (2024) suggest that 

L2-to-L1 interpretation often results in more literal translations and increased hesitations, underscoring 

the cognitive and lexical challenges that directionality imposes. 

Pedagogical strategies have recently gained prominence in efforts to address interpretation challenges. 

Hasan and Mahmoud (2023) examined the effects of pedagogical interventions on reducing lexical 

errors among Arab interpreting students. Their research emphasized the value of glossary creation, 

terminology drills, and real-time simulation exercises. They argue that the ability to actively retrieve 

terms under time pressure is central to developing lexical resilience. Students who engaged in 
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structured terminology preparation made fewer lexical omissions and substitutions, particularly in 

political and technical contexts. Yang and Mu (2024), focusing on Chinese postgraduate interpreting 

students, found that pre-task planning and topic familiarity were strong predictors of lexical accuracy. 

Unlike Hasan and Mahmoud, who emphasize terminological preparedness, Yang and Mu (2024) 

highlight the importance of cognitive and situational readiness, arguing that disorientation in unfamiliar 

domains often leads to higher error rates, even among linguistically proficient students. 

Together, these studies emphasize that lexical accuracy is influenced not only by linguistic competence 

but also by the interpreter’s cognitive and procedural preparedness. This alignment reinforces the 

importance of interpreter training programs that combine domain-specific preparation with real-time 

practice, bridging the gap between theoretical knowledge and practical performance. 

Taken collectively, the reviewed studies indicate an emerging yet nuanced consensus: while syntactic 

challenges may dominate in specific learner populations or task modalities, as seen in Al-Jarf (2021), 

lexical errors appear more sensitive to task demands, cognitive strain, and contextual specificity. This 

variability underscores the need for interpreting research models that integrate both linguistic and 

cognitive dimensions. Differences in modality further complicate this picture: simultaneous 

interpreting often burdens interpreters with rapid lexical retrieval, whereas consecutive interpreting 

allows more time for structural processing, potentially shifting the balance of error types. Hence, 

modality itself may be a determining factor in the prominence of syntactic versus lexical errors. 

3. Methodology 

This study adopted a mixed-methods research design, incorporating both qualitative and quantitative 

approaches to examine the lexical difficulties encountered by Arab M.A. translation students in 

consecutive and simultaneous interpretation. The quantitative phase utilized an error analysis 

framework to identify, categorize, and statistically assess lexical errors in student examination 

recordings. By analyzing interpreted texts, the study quantified the prevalence and variations of lexical 

errors, providing measurable insights into their occurrence. 

The qualitative phase further examined contextual and cognitive factors underlying these errors. 

Through detailed interviews with participants and expert interpreters, combined with thematic analysis 

of performance reflections, the study revealed the root causes and situational influences underlying 

lexical challenges. During data interpretation, quantitative and qualitative results were cross-referenced 

to enhance the validity and depth of conclusions. This dual approach provided a nuanced understanding 

of error patterns, yielding actionable pedagogical implications for interpreter training. 

3.1. Population: 

The participants comprised 13 M.A. students enrolled in interpretation courses at Yarmouk University, 

Jordan. Group one (7 students) completed a consecutive interpretation course; Group two (6 students) 

completed a simultaneous interpretation course. Each student recorded a 90-minute final examination. 

3.2. Data Collection: 

Each course had structured final exams comprising texts in Arabic and English from journalistic, 

political, and scientific domains (Appendixes 1–7). All texts were recorded by native speakers, and 

students interpreted both into and from English and Arabic. Transcriptions of the recorded sessions 

were analyzed for lexical errors. 

3.3. Analytical Framework: 

The analysis employed Gile’s Effort Models (1995, 2009) as a theoretical foundation, which partitions 

interpretation into listening, production, and memory efforts. Errors were mapped to these components 

to infer cognitive sources. A frequency analysis identified prevalent error types, while thematic coding 

classified lexical errors into distinct categories and explored contextual causes and interpreter 

strategies. 
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The consistency of error classification was verified through independent analysis by two raters. 

Cohen’s Kappa coefficient, which quantifies inter-rater agreement while adjusting for chance, yielded 

κ = 0.78, indicating substantial reliability (Landis & Koch, 1977). This robust agreement confirms the 

replicability of the classification methodology. 

To ensure methodological precision in error classification, overlapping categories were rigorously 

defined according to their linguistic parameters. The “Choice of Words” category encompassed lexical 

inaccuracies where selected terms failed to convey the intended meaning or function, e.g., substituting 

“make” for “do,” or translating the Arabic “muqāwama” as “opposition” rather than the contextually 

appropriate “resistance” in Appendix 3’s political discourse. Conversely, “Collocations” captured 

errors involving non-native word pairings, lexically correct in isolation but violating target-language 

conventions, e.g., rendering “khaṭar jāsim” as “huge danger” instead of the idiomatic “grave danger” 

in Appendix 5’s journalistic context. 

Categorization prioritized the primary linguistic deviation to eliminate redundancy. Lexical 

inaccuracies independent of context were classified as “Choice of Words,” whereas errors arising from 

incongruous word combinations were assigned to “Collocations.” In cases where both issues coexisted, 

the dominant communicative lapse determined the final classification. This context-sensitive approach 

not only enhanced the fidelity of error representation, but also illuminated the cognitive-linguistic 

demands inherent in real-time interpretation. 

3.4. Accounting for Cognitive Load and External Variables: 

Given the critical role of processing capacity in interpretation performance, cognitive load under time 

constraints was treated as a primary experimental factor. Simultaneous interpretation, by nature, 

imposes exceptional demands on working memory and attentional resources. To isolate these effects, 

the study compared error distributions across modalities (consecutive vs. simultaneous), mapping 

characteristic errors (e.g., omissions, literal translations) to phases of cognitive overload, as theorized 

in Gile’s Effort Models. Text complexity, task duration, and assessment conditions were standardized 

to minimize confounding variability. 

Although stress-related variables were not directly quantified using physiological indicators (e.g., 

cortisol levels), they were controlled through environmental standardization. All interpretation tasks 

were conducted in identical settings with consistent time allowances to reduce performance variance 

linked to situational anxiety. Moreover, instructor evaluations and student self-reflections were 

reviewed to help identify and exclude performances that were unusually affected by stress or fatigue. 

Procedural safeguards were implemented to enhance internal validity, including: 

 Familiarization: Practice sessions facilitated acclimation to task demands. 

 Stimulus Control: Pre-recorded source texts ensured consistency in speech rate and delivery. 

 Environmental Controls: Soundproof testing environments eliminated auditory distractions. 

4. Results and Discussion 

This section presents a synthesis of the findings on lexical challenges in English-Arabic interpretation, 

integrating quantitative data and qualitative observations. A total of 818 lexical errors were identified 

from thirteen 90-minute final examination recordings, categorized into twelve recurring types: Choice 

of Words, Omission, Redundancy, Ambiguity, Foreign Terminology, Misunderstanding of the 

Original Text, Collocations, Style/Register, Word Malformation, Literal Translation, Word Order, and 

Distortion of the Message due to Structural Differences between English and Arabic. 

The analysis revealed that a few error types often overlap with syntactic issues, particularly in 

categories like “Word Order” and “Weak Structures,” complicating strict lexical classification. Thus, 

researchers occasionally employed interpretive judgment when categorizing overlapping errors, 

especially in utterances exhibiting dual lexical and syntactic deficiencies. 

No significant difference was observed in the overall distribution of lexical errors between consecutive 

and simultaneous interpreting modes. However, modality-specific patterns did emerge. Simultaneous 

interpretation, due to its inherent time pressure and cognitive demands, showed a higher incidence of 

omissions and literal translations. In contrast, consecutive interpretation more frequently exhibited 

reformulation failures, likely linked to memory retention and notetaking limitations. Directionality also 



Journal of Translation and Language Studies   65 

influenced error patterns: interpreting into L2 (English) resulted in more omissions, while interpreting 

into L1 (Arabic) led to higher rates of literal translations and inappropriate collocations. 

Further analysis highlighted the influence of extralinguistic variables on interpreter performance. 

Lexical distortions were notably more severe in technical, political, and scientific content, particularly 

when interpreters lacked familiarity with the subject matter or encountered specialized terminology. 

Key contributing factors included cognitive overload and inadequate training in domain-specific 

vocabulary. While some errors had minimal impact on overall message clarity, others resulted in 

significant distortions, especially in culturally sensitive or highly specialized contexts. 

The accompanying bar chart visually represents the distribution of lexical errors by category, 

percentage, and frequency. In the following subsections, each category is discussed with examples, 

commentary, and pedagogical implications, illustrating how specific error types reflect broader 

challenges in interpreter training and performance. 

 

4.1. 1. Choice of Words 

The issue of word choice reflects students’ attempts in selecting precise vocabulary to align with the 

context and accurately convey intended meanings. This challenge is evident from the errors observed, 

which constitute a significant proportion (157 instances, accounting for 21.6%) of the total errors 

recorded in this study. Errors in this category underscore students’ difficulties in identifying and 

employing appropriate lexical items effectively. This deficiency could be attributed to their limited 

exposure to practical experiences requiring immediate interpretation, such as speaking directly into a 

recorder during assessments. 
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The disparity between oral and written language production is notable. Oral tasks require spontaneous 

language use, limiting opportunities for monitoring and revision, which correlates with higher error 

rates. In contrast, written production allows for planning and editing, resulting in fewer inaccuracies. 

Examination conditions, particularly oral assessments, further exacerbate these challenges. Research 

indicates that time constraints and cognitive load during oral tasks can disrupt typical linguistic 

processing, leading to errors not observed in written tasks or low-pressure practice contexts. 

The following examples illustrate common errors in word choice (underlined), along with their 

corrected versions (in parentheses): 

1.1. Greek philosophers left their life in Egypt. (Spent) 

1.2. He bridges the noblest ideals and supreme goals of humanity. (Summarizes) 

1.3. He finds a meaning for his life when he recruits his learning to help … (Employs, knowledge) 

1.4. Alexandria kept as a minaret of science for different centuries. (Remained; many) 

1.5. He finds a meaning for his being when he implies his science and efforts to help… (Life; employs; 

knowledge) 

1.6. In this full scientific climate, many Arab scientists arise. (Overwhelming atmosphere; come to 

existence) 

These examples illustrate students’ tendency to substitute near-synonyms or approximate terms, which 

often distort or obscure the intended meaning. The corrections reveal a need for more precise 

vocabulary selection, indicating that the issue stems from challenges in immediate recall under pressure 

rather than a lack of linguistic competence. Importantly, these errors are primarily performance-related 

and do not reflect fundamental deficiencies in language proficiency. Research suggests that such 

mistakes arise from momentary lapses rather than ignorance, as students are often capable of self-

correcting when their attention is drawn to the errors. This implies that, given sufficient time and 

reduced pressure, graduate-level students could markedly decrease their error rates. Consequently, 

these mistakes should be classified as performance errors rather than indicative of deeper gaps in 

language knowledge or proficiency (Künzli, 2009; Ferreira, 2014; Pöchhacker, 2016; Fanciulli, 2017). 

In real-world interpretation, poor word choice can alter or obscure intended meaning, especially in 

legal, political, or academic contexts where precision is critical. Substituting near-synonyms or vague 

terms may distort nuance, affect tone, or undermine speaker credibility. These errors highlight the need 

for interpreters to practice lexical retrieval under pressure and build familiarity with domain-specific 

vocabulary to minimize miscommunication in live settings. 

4.2. 2. Omission: 

Omission errors, the second most frequent at 12.3% (100 instances), occur when students exclude 

essential words, phrases, or clauses during interpretation. These errors often arise from gaps in English 

proficiency, source material misunderstanding, or exam-related stress, reflecting the multifaceted 

challenges of real-time interpretation. The omitted elements, noted in the corrections that follow, are 

essential for restoring the original meaning and maintaining coherence. Errors within this category can 

be classified into three main types (omission of key terms, fragments, and clauses). The following are 

illustrative examples: 

2.1. Omission of a Word: 

2.1.1. *"Arab were different from western..." → "Arabs were different from western people because..." 

2.1.2. *"and Latin the main language of science." → "and Latin remained the main language of 

science." 

2.1.3. *"which took the admiration of scientists and their" → "which took the admiration and attention 

of scientists and their" 

2.2. Omission of a Phrase: 

2.2.1. *"and they (trips) were near to myths." → "and their scientific journeys were near to myths." 

2.2.2. *"We can count tens or even hundreds with prominent scientific figures." → "We can count tens 

or even hundreds of those, side by side with modern prominent scientific figures." 

2.2.3. *"During the aggressive that the camp is facing" → "During the barbaric bombardment that the 

camp is facing." 

2.3. Omission of a Clause or a Whole Sentence: 
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2.3.1. *"and the mutual relationships in which the south helps the south." → "and the mutual 

relationships to reinforce the principles of cooperation between south and south which they belong to." 

2.3.2. *"and the United States and some of the western alliance to Israel…" → "and the bias of the 

United States and some countries that belong to the western camp towards Israel." 

2.3.3. *"Caliphs used to attend the discussion circles and they used to learn a lot." → "Caliphs used to 

attend the gatherings of science and scientists; discussions and seminars used to be held under their 

supervision." 

Academically, omissions critically affect message integrity, though not all stem from interpreter 

deficiencies. High-pressure, along with other external factors, such as speedy delivery, improper text 

segmentation, or high cognitive load, often force interpreters to prioritize general meaning over specific 

details. This trade-off is particularly evident when interpreters struggle to keep pace with the speed of 

the speaker. 

The dynamic nature of interpretation, requiring simultaneous processing, comprehension, and 

translation while navigating linguistic nuances and time constraints, further complicates the task. 

Omissions frequently result from interpreters balancing these demands rather than linguistic 

incompetence. The correlation between omission frequency and speaker delivery speed highlights that 

such errors are often context-driven, with faster speech exacerbating omissions and slower rates 

enabling greater detail retention. Thus, omissions are more indicative of situational challenges than 

inherent linguistic shortcomings. 

In real-world interpretation, omissions can lead to partial or distorted transmission of the original 

message, undermining coherence and informational completeness, especially in contexts like 

diplomacy, media, or academia. While some omissions result from strategic simplification under 

pressure, frequent or key-content omissions risk critical misunderstandings. These findings suggest the 

need for improved coping strategies, pacing techniques, and training under simulated time constraints 

to better manage cognitive load. 

4.3. 3. Redundancy: 

The issue of redundancy arises when students include superfluous and irrelevant material in their 

interpretations. This often reflects an attempt to rectify and compensate for missed content by filling 

pauses in the original speaker’s delivery with additional information. However, these attempts 

frequently fail, as students tend to confuse the omitted ideas with subsequent points introduced by the 

speaker after the pause. The result is the inclusion of redundant material or fragmented statements, 

both of which detract from the coherence and clarity of the interpretation. 

Redundancy errors constitute 9.1% of the total errors (74 instances), placing them third among the 

error types. These errors typically stem from ineffective listening strategies and the pressure to provide 

continuous output, which leads students to overcompensate rather than focus on accuracy. 

The following examples illustrate typical redundancy errors: 

3.1. "or rather very luxurious life." → "very" is unnecessary elaboration. 

3.2. "and published by the constitution that is Al-dustor." → The phrase "the constitution that is" is 

redundant, as the name "Al-dustor" refers to a well-known newspaper. 

3.3. "The Arab scientific civilization in learning was as a link between the Greeks and the modern 

civilizations." → The phrase "in learning; the article the" is superfluous in this context. 

3.4. "But still they are references to the role of the others civilizations in it." → This incomplete and 

misinterpreted thought is vague and does not meaningfully contribute to the content. 

3.5. "We cannot count all the dimensions of the achievements that..." → The phrase "the dimensions 

of" is unnecessarily verbose. 

These examples demonstrate how redundant elements can obscure interpretation, resulting in imprecise 

and incoherent communication. The unnecessary portions in each case detract from clarity and could 

be removed without altering the intended meaning. Often, redundancy reflects a misinterpretation of 

the speaker’s intent and an inability to distinguish essential from extraneous information, potentially 

confusing the audience. 

Redundancy in interpretation, manifested through repetition, vague elaboration, or filler phrases, often 

results from interpreters overcompensating for missed content, losing focus, or struggling with 

confidence under pressure. While such redundancy may serve as a coping mechanism to buy 
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processing time or maintain flow, it can disrupt message clarity, reduce communicative efficiency, and 

even lead to listener fatigue or confusion. These challenges reflect the difficulty of sustaining accuracy 

and precision in real-time interpreting tasks. To mitigate these issues, interpreter training should 

emphasize active listening, real-time decision-making, and the development of concise, fluent 

expression that prioritizes essential content over unnecessary elaboration. 

4.4. 4. Ambiguity: 

Semantically, ambiguity refers to the multiple interpretations a sentence can have, often due to a term 

or phrase having more than one meaning. Crystal (2020) discussed how words may carry multiple 

‘linguistic meanings’ when taken out of context, as seen in the example: “She handed him her card.” 

Without additional context, the term “card” could imply different interpretations, such as a business 

card, greeting card, or identification card, depending on the reader’s or listener’s perspective. However, 

once a term’s use aligns with a specific context, ambiguity is resolved (Yule, 2016; Crystal, 2020; 

Nicholson, 1987). 

In this study, the concept of ambiguity is expanded beyond its conventional scope. It encompasses not 

only sentences that can be interpreted in multiple ways but also those that are vague, confusing, or 

convey intricate sense. Errors in this category constitute 8.6% of the total errors (70 instances), ranking 

fourth in frequency. Ambiguity often results from unclear references, inadequate contextual details, 

omissions, redundancy, complex sentence structures, or proficiency gaps in one or both languages. 

The following are illustrative examples (ambiguous sentences and their clear versions): 

4.1. *"but what is related to that is not concerned with this." → "but the literary, religious, and human 

knowledge are out of the scope of this study." 

4.2. *"and what is the use of that man should close the door of his house…" → "and what is the use of 

that man who closes the door of his house?" 

4.3. *"and upgraded learning in human civilization." → "and (he) devoted science for the sake of 

human civilization." 

4.4. *"These principles kept still for the Arab scientists." → "These principles remained dominant 

among the Arab scientists." 

4.5. *"The researchers had left a lot of mathematics and numbers although the history of science is 

shortage." → (The meaning is unclear, and a precise correction is demanding.) 

Errors in this category are particularly problematic as they distort the intended meaning, often leading 

to significant miscommunication. Time pressures, inadequate language proficiency, and the rapid pace 

of the speaker contribute to unclear or ambiguous sentences. These issues hinder students’ ability to 

process and convey information accurately, resulting in fragmented and incorrect interpretations. This 

could undermine effective communication and hinder clear comprehension of the intended message. 

Ambiguity errors obstruct clear communication by producing vague or confusing interpretations, often 

causing listeners to misinterpret the speaker’s intent. In real-world contexts, especially in legal, 

diplomatic, or academic settings, such imprecision can lead to misunderstandings or misinformation. 

These errors typically result from unclear references, convoluted structures, or insufficient context 

processing, underscoring the need for interpreters to develop clarity-focused reformulation strategies 

under time constraints. 

4.5. 5. Foreign Terminology: 

Foreign terminology refers to the adoption of unnatural, inappropriate, or unrelated words and phrases 

from a foreign language, especially when precise terminology is critical for accurate interpretation. 

Errors in this category rank fifth in frequency, constituting 8.5% of the total errors (69 instances). The 

improper use of foreign terminology often arises from students’ reliance on literal translations or their 

attempts to employ terms they assume to be accurate without fully grasping their nuanced meanings. 

The following are illustrative examples (foreign terminologies followed by their corrections): 

5.1. "but ‘Dr Yano’ sets us a grealing example." → "a great live example." 

5.2. "which the agencies of news have taken." → "which was broadcasted by news agencies." 

5.3. "They used to cross all the difficulties without having anything to take them except animals." → 

"They used to cover thousands of miles even without means of transportation except their feet." 
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5.4. "The Greek civilization could not have been come as a sudden." → "The Greek civilization could 

not have risen all of a sudden." 

5.5. "which may narrow this gap which make a distance between nations." → "which may narrow this 

gap that distances nations." 

Foreign terminology errors often disrupt the natural flow of communication, compromising the clarity 

and precision of the conveyed message. They can be attributed to insufficient proficiency in specialized 

language, overreliance on literal translation, and a misconception of contextual cues, resulting in 

inaccuracies that distort meaning. 

In professional interpretation, the adoption of inappropriate, unnatural, or unrelated foreign words can 

disrupt message clarity, especially when accurate terminology is crucial. Overreliance on untranslated 

terms, due to insufficient lexical knowledge or pressure, may alienate listeners, reduce credibility, and 

obscure intended meaning, particularly in technical or diplomatic contexts where interpreters must 

convey precise terms, not approximate or borrowed substitutes. 

4.6. 6. Misunderstanding of the Original Text: 

Misunderstanding of the original text refers to errors stemming from the interpreter’s inability to 

comprehend the source material accurately. This category of errors, representing 8.4% of the total (68 

instances), ranks sixth in frequency. It highlights apparent weakness in the students’ command of 

specialized English, leading to noticeable distortion of the intended message, neglecting vital details, 

or including irrelevant and extraneous information. 

The following are illustrative examples (misunderstood texts followed by their corrections): 

6.1. *"The Greek knowledge was the start, the beginning and the end of the civilization." → "The 

Greek era was the starting point of civilization." 

6.2. *"The Arabs paid tribute to Aristotle and referred attribution to his as he" → "The Arabs have 

objectively recognized Aristotle’s virtuous deeds." 

6.3. *"and the Islam was becoming known there with the expansion of the Islamic empire." → "and 

the Islamic civilization grew dominant alongside the expansion of the Islamic empire." 

6.4. *"and that the Arabs were opposite to them (Romans) as they learned that and performed it 

properly." → "Unlike the Romans, the Arabs preserved and enriched previous knowledge systems." 

6.5. *"but that was the capital of it like Damascus" → "Baghdad was its capital, spreading knowledge 

to Damascus, Cairo, and beyond." 

Misunderstanding the original text often stems from failing to grasp its linguistic, cultural, or 

contextual nuances. This can result from imperfect language proficiency, overreliance on assumptions, 

time constraints, or the complexity and unfamiliarity of the source material. Misinterpretation resulting 

from misunderstanding not only distorts the intended meaning and undermines communication but 

also emphasizes the vital role of contextual knowledge in achieving clarity. 

Misunderstanding the source text leads to serious message distortion, often inserting irrelevant details 

or omitting critical ones. In real-world settings, such errors compromise the interpreter’s role as a 

faithful conduit of meaning. They stem from insufficient lexical and contextual comprehension, 

especially of specialized or abstract content, emphasizing the need for deep subject knowledge and 

active listening skills to ensure accurate and coherent message transfer. 

4.7. 7. Collocations: 

Collocation, in linguistic theory, refers to the natural and conventional pairing of words or expressions. 

Lewis (2000) highlighted its importance in vocabulary acquisition, emphasizing the idea of “knowing 

a word by the company it keeps.” Carter and McCarthy (1988) further explored its role in 

understanding language use, aligning with Firth’s (1957) assertion that “you shall know a word by the 

company it keeps.” This underscores the interdependence of lexical items and their context in shaping 

lexical associations and nuances. 

However, in this study, collocation errors are identified as the use of word combinations or phrases 

that are unnatural or incompatible in the target language, even when appropriate alternatives exist. 

Collocation errors rank seventh in frequency among identified error types, with 66 instances 

accounting for 8.1% of the total errors. These challenges frequently emerge from defects in English 
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proficiency and the interplay of cultural and linguistic differences. Variations in linguistic, structural, 

and cultural norms between Arabic and English frequently result in literal translations that fail to adhere 

to the recognized collocational conventions. 

The following are illustrative examples (collocation errors along with correct alternatives): 

1. *"Just like a bee which is armed with honey." (loaded) 

2. *"And algebraic traces." (equations) 

3. *"During the hard fight which is thrown by Amal movement." (the brutal bombardment carried out 

by Amal movement) 

4. *"When he recruits his energies and his knowledge." (devotes, capabilities) 

5. *"And a very expensive life." (luxurious) 

Collocation errors in interpretation can lead to unnatural, awkward phrasing that disrupts clarity and 

coherence, making the output sound disjointed or inauthentic. These mistakes often stem from L1 

interference, overreliance on direct translation, or limited exposure to authentic English usage. Such 

errors not only distract listeners and obscure meaning but can also undermine the interpreter’s 

credibility, particularly in formal or technical settings. Mastery of native-like word combinations is 

therefore crucial for achieving fluency, clarity, and professionalism in high-stakes interpreting 

contexts. 

4.8. 8. Style / Register: 

Style and register pertain to the suitable tone, structure, and manner of communication, whether in 

speech or writing, ensuring alignment with the context and subject matter. Errors in this domain arise 

when the language used is stylistically incongruous, inconsistent, or mismatched with the intended 

context or topic. Style-related errors rank eighth among the identified types, comprising 57 instances 

– 7% of the total errors. Major reasons for such issues might include lack of familiarity with refined 

writing techniques, gaps in English proficiency, and exam-related pressure. 

The following examples illustrate common style errors followed by revised versions: 

8.1. *"The Arabs talked about their names a lot and" → "Their names were always mentioned among 

Arabs." 

8.2. *"who has been oppressed by circumstances, and racialist attacked him." → "who has been 

oppressed by circumstances and attacked by racists." 

8.3. *"This is an article which is title is a greeting to this man." → "This is an article entitled ‘a greeting 

to this man’." 

8.4. *"Regardless to what their writings have been specified in being comprehensive and clear." → 

"Regardless of what specifically makes their writings comprehensive and clear." 

8.5. *"In addition to what their works were known of clear and comprehensive." → "Besides what 

characterized their books as clear, easy, and comprehensive." 

Consistency, appropriateness, and fluency are essential for effective interpretation, yet errors in style 

or register can lead to awkward, disjointed sentences that fail to capture the intended tone or meaning. 

Such errors often indicate a gap in linguistic proficiency and the ability to produce polished, 

contextually suitable communication. Inappropriate shifts, such as using overly informal, literal, or 

emotionally misaligned expressions, can compromise the professionalism and diplomatic intent of the 

original message, particularly in formal, academic, or political contexts where tonal accuracy is crucial. 

To maintain the speaker’s credibility and intent, interpreters must cultivate a strong awareness of 

situational context and audience expectations. 

4.9. 9. Wrong Derivation / Word Malformation: 

Errors in wrong derivation or word malformation involve the use of inappropriate or incorrectly formed 

words, resulting in inaccurate or unclear expressions. These errors overlap with issues in ‘word choice,’ 

as both stem from vocabulary and structural inaccuracies. While generally minor and often self-

correctable, they contribute to vague or disorganized communication. These errors accounted for 50 

instances, representing 6.1% of total errors and ranking ninth in frequency. The primary causes may 

include time constraints, insufficient vocabulary mastery, and performance-related factors, as such 

errors commonly arise in high-pressure interpreting contexts. 
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The following are explanatory examples followed by corrections: 

1. "This human physician performs a bright light." → (forms) 

2. "and because the imperialism inherits, and the discrimination of the United States to its allies can 

anticipate in forming a picture" → "and because of imperialistic heritage, and the prejudice of the 

United States toward its allies may participate in forming a picture" 

3. "Chemistry and Geology and their applying in engineering, veterinarian and" → "Chemistry and 

Geology and their applications in engineering and veterinary medicine." 

4. "because of the destroy of the molds and" → (destruction) 

5. "and racism lobbed against him." → (racists) 

Though not as severe as some other error types, derivational errors can still obscure meaning and 

disrupt the flow of ideas, leading to unclear or awkward expressions. Such mistakes as using 

“Unpossible” instead of “impossible” or “respectedness” instead of “respect” reflect gaps in 

vocabulary mastery and morphological awareness. In formal or technical discourse, parallel incorrect 

word formations can confuse listeners, diminish the interpreter’s credibility, and appear 

unprofessional. Mastery of common derivational patterns and functional word forms is therefore 

essential for achieving clarity, precision, and professionalism in real-time interpretation. 

4.10. 10. Literal Translation: 

Literal translation refers to the practice of rendering texts word for word, adhering strictly to the surface 

meaning of words without considering the idiomatic, cultural, pragmatic, or contextual nuances of the 

target language. This style often results in texts that are awkward, unnatural, or even nonsensical in the 

target language. 

The relatively low occurrence of literal translation errors – 36 instances, representing 4.4% of the total 

and ranking tenth overall – suggests increasing student awareness of the importance of context and 

idiomatic expressions in translation. These errors might be due to limited exposure to effective 

translation techniques, insufficient training in translation theory, and the inability to interpret meanings 

beyond the literal level. They reflect a flaw in linguistic and cultural fluency, resulting in unnatural and 

disjointed texts. 

Below are illustrative examples followed by more accurate translations: 

10.1. "Islam encourages science and encourages to look at the earth and the sky." → (and encourages 

the contemplation of natural phenomena, such as the earth and the sky). 

10.2. "Many scientist historians believe that" → (historians of science) 

10.3. "Some of them on the level of Galileo." → (can be on par with Galileo) 

10.4. "but literary and religious information is far from the borders of this book." → (knowledge is 

beyond the scope of) 

10.5. "Humanity walked in the walk of civilization." → (took its way towards) 

Although the frequency of literal translation errors has decreased, they remain a significant challenge, 

revealing students’ ongoing struggles with idiomatic expressions, syntactic structures, and cultural or 

contextual nuances. These errors occur when interpreters translate word-for-word without adjusting to 

the target language’s natural idiomatic and syntactic patterns, often resulting in awkward, unclear, or 

incorrect phrasing. Such mistakes can disrupt communication flow and confuse listeners, particularly 

in professional or diplomatic contexts. They typically stem from limited exposure to authentic language 

use and a tendency to prioritize literal accuracy over meaning. To address this, interpreter training 

should focus on developing idiomatic fluency and encouraging context-sensitive rephrasing rather than 

direct translation. 

4.11. 11. Word Order: 

Word order refers to the arrangement of words in a sentence to ensure natural and fluent expression in 

English. Errors in word order frequently stem from syntactic differences between English and Arabic. 

Influenced by the relatively flexible sentence structures and dual word order patterns (SVO and VSO) 

in their native language, Arabic speakers often produce incoherent or non-fluent English sentences. 

Such errors, totaling 31 instances (3.8% and ranking eleventh in frequency), highlight the 

misapplication of first-language syntactic rules. Time pressure during exams further prevents students 
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from revising their drafts, resulting in sentences that, while grammatically tolerable, often diverge from 

natural English syntax. 

Below are examples of common errors and their corrected versions: 

11.1. "Herodotus was fair to these civilizations, who was called the father of history." → (Herodotus, 

who was called the father of history, was fair to these civilizations.) 

11.2. "then the knowledge of academic" → (the academic knowledge) 

11.3. "The massacres that our enemies made and their friends." → (The massacres carried out by our 

enemies and their allies.) 

11.4. "Arabs transferred to us the system of numbering." → (Arabs transmitted the numbering system 

to us.) 

11.5. "And the applications of them in medicine." → (their applications) 

Although word order errors are less frequent than other types, they present a noteworthy challenge for 

students, disrupting logical flow, causing confusing phrasing, and potential miscommunication. A key 

factor is language transfer (cross-linguistic influence), particularly the influence of Arabic syntactic 

structures on English (White, 2003). For instance, Arabic speakers often apply the VSO (verb-subject-

object) order to English’s SVO (subject-verb-object) structure. Additionally, in Arabic, descriptors and 

classifiers follow the nouns they modify, unlike English, where they precede them. The use of pauses 

to segment Arabic sentences further complicates interpretation, as time constraints hinder effective 

restructuring into coherent English syntax, resulting in disjointed or unnatural phrasing. For instance, 

the Arabic sentence: 

ً  /البابلية والمصرية القديمة  /ومنهم من أغفل الحضارتين   اغفالاً تاما

is misinterpreted as: “Some of them have disregarded the two civilizations / the old Egyptian and the 

Babylonian (civilization) / a complete disregard (completely).” Such pauses, natural in Arabic, often 

lead to syntactically awkward English interpretations. 

Word order errors disrupt sentence clarity and logical flow, undermining key elements that are crucial 

in real-time interpretation. Such mistakes often result from syntactic interference from Arabic or the 

pressure to process and render speech rapidly. Misordered sentences can confuse listeners, distort 

meaning, or weaken rhetorical impact, particularly in formal or technical contexts. Interpreter training 

should emphasize contrastive syntax practice and reformulation strategies to help students adopt 

English sentence structures and maintain coherence under time constraints. 

4.12. 12. Distortion of the Message due to the Difference in Structures between L1 and L2: 

Barr and Keysar (2022) explore how listeners use common ground and contextual information to infer 

meaning and resolve ambiguity in real-time language processing. In consecutive translation, 

interpreters often encounter ambiguities and comprehension challenges. In this mode, speakers 

segment their discourse into simple units, which interpreters render immediately. While these 

individual segments may be meaningful, they often lack cohesion within the original sentence structure 

and broader context due to structural differences between English and Arabic. These difficulties are 

further compounded by the speaker’s inconsistent pacing, unpredictable pauses, or inappropriate pause 

lengths. Listeners typically expect coherent messages within their immediate context, interpreting them 

based on available information and logical consistency. Errors in this category, ranking twelfth and 

final, total 30 instances (3.7%). The following are typical examples (the slanting lines in the Arabic 

sentences indicate the speaker’s pauses): 

12.1. *I wondered about the reason that makes the physician Canadian named "Kriss Yano". 

12.2. *There were connections between the Greeks and the old Egyptians in addition to wars. 

12.3. *What does personal happiness mean? And individual peace? 

12.4. *have contributed in shaping a picture undesirable to the West to many sectors of Arab nations. 

12.5. *Some of them overlooked the civilizations of old Egypt and the Babylonian completely. 

These examples demonstrate that structural differences between English and Arabic often lead to 

distortions in interpretation, as students struggle to navigate the distinct syntactic and discourse patterns 

of each language. While they may understand the rules, applying them accurately in real-time, 

especially under pressure, such as during recordings, remains challenging. These distortions, often 

caused by transferring Arabic structures into English, result in awkward phrasing, reduced clarity, and 

potential loss of meaning. To address this, interpreter training should incorporate targeted contrastive 
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analysis and practice to help students produce natural, context-appropriate output under real-world 

conditions. 

5. Recommendations 

Based on the findings of this study, the following recommendations are proposed to enhance interpreter 

training programs, with a focus on minimizing lexical errors and promoting professional interpreting 

competence: 

 Lexical Precision and Vocabulary Development (Nord, 2018). To reduce word choice, collocation, 

and foreign terminology errors, interpreter training should prioritize structured vocabulary 

development and domain-specific terminology acquisition. Regular exposure to specialized texts, 

such as legal, medical, or scientific materials, combined with targeted lexical retrieval exercises 

under time constraints, can strengthen interpreters’ fluency, accuracy, and contextual 

appropriateness. 

 Error Awareness and Reformulation Skills. Ambiguity, literal translation, and redundancy errors 

highlight the need for explicit training in reformulation strategies. Interpreters must be trained to 

rephrase content idiomatically, prioritize essential information, and maintain semantic clarity. 

Emphasis on contrastive language analysis, especially between English and Arabic, can support the 

development of natural target-language output and reduce message distortion. 

 Cognitive Load Management and Coping Strategies (Koskinen, 2017). Omission and distortion-

related errors underscore the importance of equipping interpreters with robust cognitive 

management strategies. This includes the use of memory-enhancement techniques, effective pacing, 

notetaking training, and simulated practice under realistic time constraints to build resilience and 

improve processing efficiency during high-pressure interpreting tasks. 

 Fluency, Grammar, and Structural Mastery (Pöchhacker, 2016). Errors involving wrong derivation, 

word malformation, and word order indicate the necessity for focused instruction on English 

morphological patterns and syntactic structures. Interpreter curricula should incorporate contrastive 

grammar exercises and real-time reformulation tasks that enhance syntactic flexibility and structural 

accuracy in target language production. 

 Register Appropriateness and Stylistic Sensitivity. Style and register errors reflect a need for greater 

sensitivity to audience expectations, situational formality, and speaker intent. Training modules 

should include exercises in tone adaptation, register analysis, and discourse-level coherence to 

ensure interpreters can preserve both meaning and intent across diverse communicative contexts. 

 Cultural and Collocational Competence (Aldrich, 2015). To address cultural misinterpretations and 

unnatural lexical combinations, interpreter training should incorporate modules on cultural literacy, 

idiomatic usage, and collocational awareness. Cross-cultural workshops and experiential learning 

opportunities can deepen understanding and prevent culturally inappropriate renditions. 

 Stress Regulation and Performance Under Pressure (Kaya, 2020). Given the cognitive demands of 

interpreting, especially under time constraints, programs should embed training in stress 

management techniques, such as mindfulness and relaxation strategies, to enhance cognitive control 

and decision-making during live interpretation. 

 Integration of Technology and Feedback Mechanisms. Incorporating digital tools (e.g., transcription 

software, speech recognition apps) can improve notetaking and message reconstruction. 

Additionally, the use of learner error corpus and structured feedback sessions can help trainees 

identify recurring patterns, keep track, and implement corrective strategies more effectively. 

 Practice-Based and Collaborative Learning (Hattie & Timperley, 2007). Exposure to real-world 

interpreting contexts, coupled with peer collaboration and professional mentorship, fosters 

adaptability and skill refinement. Simulated interpretations with immediate feedback help bridge the 

gap between theoretical knowledge and practical performance. 
By embedding these evidence-based strategies into interpreter education, training programs can 

systematically address key lexical challenges, thereby enhancing the overall quality, fluency, and 

reliability of professional interpreting performances. 
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6. Limitations and Further Research 

This study is limited by its specific sample and reliance on final exam data, which may not fully 

represent real-world interpreting performance or account for external factors. The sole use of error 

analysis may also overlook cognitive and emotional influences. Future research should involve more 

diverse samples, explore various interpreting modes, and assess the impact of targeted training 

strategies such as reformulation techniques, digital tools, and stress management. Investigating 

directionality-specific challenges and their role in lexical error reduction is also recommended to 

enhance interpreter training and pedagogical effectiveness. 

7. Conclusions 

Both simultaneous and consecutive interpretation present distinct yet interconnected challenges, 

primarily stemming from the structural, grammatical, and cultural differences between English and 

Arabic. Simultaneous interpretation places immense cognitive demands on interpreters, requiring rapid 

processing, real-time decision-making, and the ability to retain large chunks of information before 

rendering them in the target language. On the other hand, consecutive interpretation, while allowing 

for more reflection, relies heavily on memory retention, effective notetaking, and the skill of 

segmenting speech into meaningful units. However, the segmentation process often results in sentences 

that fail to align with the overall structure and coherence of the original passage. That is a direct 

consequence of the fundamental differences in how English and Arabic organize information, employ 

word order, and utilize modifiers, tenses, and complex sentence structures. 

The challenges interpreters face are intensified by external factors like the speaker’s pace, rhythm, and 

pausing patterns, which can hinder the production of smooth and accurate translations. A key difficulty 

arises from the contrast between Arabic’s flexible word order (SVO and VSO) and English’s linear 

(SVO) structure, often resulting in translations that lose cohesion or misrepresent the original meaning. 

Additional complexity comes from sentence structure, reliance on contextual cues, and lexical 

ambiguities, especially when words carry multiple meanings or culturally specific connotations. 

The conclusions of this study could be summarized as follows: 

1. Mode-Specific Demands Simultaneous and consecutive interpreting impose distinct cognitive 

loads. Simultaneous interpretation requires real-time processing and rapid decision-making, while 

consecutive interpretation relies on memory retention and effective notetaking. Both modes demand 

advanced linguistic proficiency, cultural awareness, and strategic thinking to ensure accuracy and 

coherence. 
2. Nature and Sources of Errors Common errors include lexical inaccuracies, omissions, redundancy, 

and ambiguity. These are primarily performance-related, often triggered by time pressure, complex 

input, and rapid delivery, rather than by inadequate language knowledge. 
3. Lexical and Structural Challenges Frequent mistakes such as incorrect word choices, omissions, 

and literal translations often stem from structural differences between English and Arabic, particularly 

in syntax and word order. These issues can distort meaning and reduce communicative effectiveness. 
4. Cognitive and Contextual Pressures Stressful conditions, especially in high-density or high-stakes 

interpreting, impair memory and decision-making, increasing the likelihood of omissions and lexical 

errors. Interpreters must learn to manage cognitive load and make effective decisions under pressure. 
5. Specialized Knowledge Gaps Accurate interpretation in technical, legal, or scientific contexts 

hinges on domain-specific terminology. A lack of subject-matter expertise leads to vague or erroneous 

renditions, highlighting the need for enhanced preparation in specialized fields. 
6. Error Awareness and Development Performance errors can be mitigated through reflective 

practice and feedback. Post-task analysis helps interpreters identify patterns, refine techniques, and 

reduce error rates over time. 
7. Overarching Conclusion The findings show that lexical errors in interpretation stem from a 

multifaceted interaction of linguistic, cognitive, and contextual variables. Although linguistic 

competence is essential, it must be supported by training in terminology, cognitive load management, 

directionality, and real-time processing. The error taxonomy and analysis framework developed in this 

study provide practical tools for interpreter training and future research. Moreover, the evidence 
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highlights directionality as a key challenge with significant implications for curriculum design and 

professional development. 
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